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Abstract  
School violence has become a disturbing global issue. It is indeed a major 
concern for public health and safety and sends a deleterious signal to the safety 
and welfare of individuals, especially in the developing nations, such as 
Nigeria. Security challenges have persisted. School violence occurs at primary, 
secondary and tertiary institutions. It is not confined to urban schools; it is also 
prevalent in sub-urban schools. It wears many faces like, gang activity, 
bullying, gun use, assault and just about anything that produces a victim. 
School violence may leave temporary but usually permanent negative mark on 
the perpetrators and victims of violence. Depending on the nature, it may raise 
public fears to epidemic proportions. This paper examined the concept and 
causes of school violence, causes and the way forward. 

 
 
 School is a social institution for development of students through acquisition of 
knowledge and socialization as a social being. It is also expected that students, teachers 
and other staff in the school should relate with each other in a harmonious way blending 
with societal values (Moronkola & Ogunmola, 2015). Contrary to these, schools are 
increasingly becoming the focus of violence that affect students and teachers at all 
academic levels (Ewen, 2004). The reality however is that only few students can 
harmoniously associate with their school mates without in experiencing (Oguntoye, 
2004). 
 School violence is defined as any activity that can create a disturbance in an 
educational system. It can also be viewed as a physical or verbal alteration of school 
property, the way to school, on the way home from school, or at a school sponsored 
event that can cause physical or psychological harm to another (Centers for Disease 
Control and Prevention (CDC) 2013). 
 School violence has become a disturbing global issue. It is indeed a major 
concern for public health and safety and sends a deleterious signal to the safety and 
welfare of individuals, especially in developing nations, such as Nigeria, where security 
challenges have persisted (Lee, Chen, Lee and Kaur, 2007). 
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 CDC (2013) attested that school violence occurs at primary level (grade school) 
secondary level (high school) and college level (tertiary institution). Also Guaghan, 
Cerio and Kaur (2007) affirmed that school violence is not confined to urban schools, it 
is also prevalent in sub-urban schools. It is most common in large schools, and middle 
school students are the most likely targets of violent behaviour. 
 Aluede, Fajoyu, Omoike and Afen-Akpaida (2008) put it that school violence 
wears many faces like; gang activity, locker theft, bullying and intimidation, gun use, 
assault and just about anything that produces a victim. According to the authors, 
specifically, students these days physically, mentally or verbally abuse one another with 
the use of guns, knives and other dangerous weapons and other form of abuses (physical 
or psychological) is now more common than ever in Nigeria school system. According 
to Federal Ministry of Education (2007) in Nigeria cases abound where students gang up 
to harass and beat up teachers or threaten them with harmful objects and kidnap. CDC 
(2016) documented that in 2013 12% of students ages 12 – 18 reported that gangs were 
present in their school. Also in 2014 report presented that there were about 486,400 non-
fatal violent victimizations among students 12 – 18 years of age. Equally, in 2015, 
20.2% reported being bullied on school property and 15.5% reported being bullied 
electronically during the year. According to Egbochukwu (2007) violence in schools 
occurs within and outside the school or classroom settings and manifest in various forms 
or types which include: physical violence, emotional violence, sexual violence and cyber 
violence among others. 
 School violence may leave temporary but usually permanent negative mark on 
the perpetrators, and victims of violence and depending on the nature it may raise public 
fears to epidemic proportions (Juvonen, 2001). Consequently, according to Moronkola 
& Ogunmola, 2015) the implications on the school and school community may be 
physical destruction of properties, wounds, general injury and death; psychological 
effects like; (sexual abuse, truancy, anxiety, fear, depression, despondency, mistrust, 
breakdown in social cohesion), academic - absenteeism, loss of memory, dropout, 
failure, unachievement, among others. 
 To curb or prevent school violence, prevention and intervention strategies must 
stop school violence from occurring or reduce or mitigate the effect regardless of the 
stage of the violence. Moronkola and Ogunmola (2015) maintained that if appreciate 
work is to be done effectively in preventing school violence, programmes of 
intervention must, among others, target individual learners, personnels, stakeholders by 
reworking conditions’ that promote school violence and in the home/family 
(parents/guardians). 
 
Causes of School Violence 
• Risk Factors Internalizing and externalizing behaviours; internalizing 
behaviours reflect withdrawal, inhibition, anxiety and or depression. These behaviours 
have been found in some cases of youth violence, although in some youths, depression is 
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associated with substance abuse. Students with internalizing problems are often 
overlooked by school personnel, and this leads to some violent behaviour because no 
body is interested in taking care of their situation. 
• Externalizing Behaviours refer to delinquent activities, aggression and 
hyperactivity. Unlike internalizing behaviours, externalizing behaviours include, or are 
directly linked to, violent episodes. Violent behaviours such as punching and kicking are 
often learned from observing others outside and within the school (Christie, et. al., 
2005). Ekpo and Ajake (2012) maintained that children with internalized and 
externalized behaviours are more likely to have negative performance, lower academic 
achievement and more psychiatric distress which may lead to school violence. 
 
Aetiological Factors 
 Individual factors : A number of other individual factors are associated with 
higher level of aggressiveness. Compared to children whose antisocial conduct begins in 
adolescence, early starters have a worse prognosis in terms of future aggression and 
other antisocial activities, (Lee, Chen, &Kaur, 2007). Bennett (2004) affirmed that lower 
IQ is related to higher levels of aggression. Also boys with early problematic motor 
skills, attentional difficulties and reading problems predict later persistent antisocial 
conducts. 
 Home Environment: The home environment is thought to contribute to school 
violence. According to Moronkola and Ogunmola (2015) a home where there is no 
peace, trust, care, love and support is most likely to have its members, especially the 
children, find it difficult to have good relationship with those they come across within 
their schools. Furthermore, the author attested that exposing children to war and other 
violent films, purchasing of toy guns for them have implication for their future 
development. Schonfeld (2006) affirmed that long term exposure to gun violence, 
parental alcoholism, domestic violence, physical abuse of the child, and child sexual 
abuse teaches children that criminal and violent activities are acceptable. The author 
further noted that harsh parental discipline is associated with higher level of 
aggressiveness in youth.  According to Bushman and Huesman (2002), there is some 
evidence indicating that exposure to television violence and to lesser extent, violent 
game is related to increased aggressiveness in children, which, in turn, may carry over 
into school. 
 Children who lack parental care are poorly fed, lack discipline, moral and 
religious education, can also pose problem to the ethics of their schools and can be 
readily used to forment troubles in schools. 
 
Neighbourhood Environment 
 Neighbourhood and communities provide the context for school violence. 
Community with high rates of crime and drug use teach youths the violent behaviours 
that are carried into schools (Evans, 2004). Limbos and Casteel (2008) maintained that 
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teacher assault was more likely to occur in schools located in high-crime 
neighbourhoods. The author further stated that children’s exposure to community 
violence during the early elementary school years increases the risk of aggression later 
in secondary school as reported by teachers and classmates. Also the author noted that 
exposure to gun violence in early adolescence in related to the initiation of serious 
physical violence in later adolescence. Equally, neighbourhood gangs are thought to 
contribute to dangerous school environments as the gang use the social environment of 
the school to recruit members and interact with opposing groups, with gang violence 
carrying over from neighbourhoods into some schools (Guerra &Huesman, 2003). 
 
Hereditary/Biological Factors 
 The individual child is unique with peculiar personality traits (timid, aggressive, 
non conformist) to a large extent determine ability to have good relationship with self 
and others respect, self worth and opinions of others (Moronkola, Ogunkola, 2015). If 
the home and school do not discover these traits early or have appropriate intervention 
strategies to help them out, they will create social problems and that may lead to various 
forms of violence in school settings. 
 
School Environment 
 The school environment include both the school social environment and the 
school physical environment. The school social environment captures the nature of 
interactions that happen in the school. According to Payne, Gottredson & Gottredson 
(2003) the school social environment impact students behaviours through using the 
construct of social cohesion and social capital. The author further noted that cohesive 
schools, is where members know each other and have similar goals, have more social 
capital. The social capital or organisational resources, allows for a stronger transmission 
of social norms and the norms and the ability to collectively act (Sabol, 
Coulton&Dorbin, 2004). 
 On the other hand, the social environment impacts behaviour at the individual 
level. The individuals conformity is determined by the set social norms, which include, 
attachment, commitment, belief and involvement (Christie, Nelson &Jolivet, 2005). The 
physical environment consists of the space where violence occurs. According to 
(Gozens, 2008) poor environmental design, that is not in line with principles of crime 
prevention can enhance incidences of school violence. 
 
The Media Influence/Cyber Abuse 
 Media (print and electronic) today are precursors of violence among young 
people. Also, expansion in information, communication and technology and home 
videos industries contents which young people have much exposure to are more violence 
laden and have eroded cultural heritage of mutual love respect and peaceful co-existence 
(Moronkola & Ogunmola, 2015). According to Anderson and Bushman (2001) there is 

Academic Scholarship 



5 

 

Academic Scholarship Journal, Volume 13 No 1, December, 2016-ISSN 2141-3428 

some evidence that exposure to violent programmes on media and more on television 
and violent video games are related to increase aggressiveness in children which in turn 
may be carried over to schools. 
 In addition, cyber space is now accessible to many adolescent uses than before 
which has encouraged various forms of cyber crime including threatening, bullying, 
insulting, lying against people which has led to great deal of psychological trauma in the 
society. 
Drug and Alcohol Abuse – CDC (2011) attested one of the primary risk factors for 
school violence is drug and alcohol abuse and associates which the elements of society 
that facilitate their uses. CDC also noted that children have greater access to substance 
that were incurable a few decades ago. Drug deals frequently take place between 
students, and feuds over drugs lead to violence worse than any experience. 
 Individuals who are under influence of alcohol and drug can be involved in the 
perpetration of violence because of the disinhibiting nature of drugs and alcohol 
(Juvonen, 2001). The lack of inhibition according to Juvonen may lead to the person 
being involved in activities that are criminal or violent. 
Access to Weapons 
 In Nigeria, knives, chainza, axe of various sizes are commonly and freely sold in 
open market and guns are also easily acquired illegally (Moronkola & Ogunmola, 2013). 
More teens began to acquire and carry guns, leading to a sharp increase in gun deaths 
and injuries; this according to National Youth Violence Prevention Center (NYVPC) is 
because many homes with children under 18 have fire arm and also they can acquire 
hand guns in illegal sales (Constitutional Rights Foundation, 2016). 
 
The Way Forward 
 The goal of prevention and intervention strategies is to stop school violence 
from occurring. According to Centers for Disease Control and Prevention (2008) there 
are four levels at which violence can be prevented, these are at the level of society in 
general, the school community, the family and the individual. 
 
Society-level Prevention Strategies 
 Here changes in social and cultural conditions are adopted in order to reduce 
violence regardless of where the violence occurs. It includes reducing media violence, 
reshaping social norms, and restructuring educational systems (CDC, 2006). Also 
funding and resources are provided to reduce gun violence in schools. Funding provided 
will enhance implementation of school interventions and training of teachers and staff, 
programmes that will support the mental and physical health of students, conflict, 
resolution programmes to reduce further school violence and restoration of school 
environment after violence incident (CDC, 2014). 
 
 

Atim Joseph Jones 



6 

 

Academic Scholarship Journal, Volume 13 No 1, December, 2016-ISSN 2141-3428 

School-wide Strategies 
 Here strategies are designed to modify the school characteristics that are 
associated with violence. An avenue of psychological research in the reduction of 
violence and activity, particularly the development of interventions at the level of the 
school (Schonfeld, 2006). 
 CDC (2008) suggests that schools promote classroom management techniques, 
cooperative learning, and close student supervision. At the elementary level, the group 
behavioural intervention known as “Good Behaviour Game” helps reduce classroom 
interact ions (Embry, 2002). 
 There is some evidence that the second step curriculum, which is concerned 
with promoting impulse control and empathy among second and third graders, produces 
reductions in physical aggressive behaviours. Other school-wide strategies which aim at 
reducing or eliminating bullying and organising the local police of better combat gang 
violence are: 
• Implementing early-warring systems like surveillance operation designed to 
prevent the worst cases of schools violence that has been problematic. Violence 
prevention efforts can also be useful if directed at developing anti-bullying programmes, 
helping teachers with classroom – management strategies, applying behavioural 
strategies such as good behaviour game, implementing curricular innovations such as the 
second step syllabus, developing programmes to strengthen families and implementing 
programmes aimed at enhancing the social and academic skills of at risk student.  
• Teachers are the professional group who work directly where school violence 
takes place and who spend the most time with both bullies, victims and bystanders. 
Thus, whether and how teachers intervene in the case of violence is of great importance. 
Research shows that teachers prefer authority-based intervention towards violence but 
seem to neglect to support the victims (Burger, Stdimeier, Sprober, Bayman & Rigby, 
2015). Unfortunately, most teacher training curricula do not include preventive and 
interventive skills regarding school violence. 
Also involving mothers in home intervention programme has been shown to reduce 
aggressive conduct in children and carries over into the child’s conduct  in school 
(Johnson, 2009). 
• Individual – level Strategies:  These programmes aimed at students who exhibit 
aggression and violent behaviours or are at risk for engaging in such behaviours. Some 
of the programmes include conflict resolution and team problem-solving and those 
programmes that teach students social skills. 
• The school environment must have facilities for sports, recreation, music, dance 
and so on, to enable learners to divert their surplus energy to gainful activities and use 
leisure hours appropriately (Moronkola&Ogunmola, 2015). 
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Administrative –Level Strategies  
 Faced with intense public pressure, school administrators should take actions 
and implement programmes designed to curb school violence. According to Juvonen 
(2001) these programmes include: 
• Physical surveillance including weapons deterrence and the presence of security 
guards or officers on campus. 
• School policies designed to prevent violence by punishing those who perpetrate 
violence. 
• Instruction-based programmes designed to address precursors of violence 
including bullying profiling of potentially violent individuals, counselling at risk 
students, conflict mediation and resolution. 
The specific goals and focus of these approaches vary. Some aim to boost physical 
safety by reducing extreme forms of violence, such as shootings. Others promote a 
psychologically safe school climate (one in which students and staff feel protected). 
Some are proactive in trying to prevent the development of violent behaviours, whereas 
others are reactive (Moronkola & Ogunmola, 2015). 
Finally, certain approaches focus on resolving incidents rather than identifying problem 
students. Hence, school based violence prevention efforts are based on drastically 
different sets of assumptions about what works. 
The approaches are discussed in more detail as follows: 
1. Physical Surveillance: Among the most common, physical surveillance 
measures currently used in schools are weapons deterrence and the use of campus 
security and police officers. These strategies are aimed at preventing the most extreme 
forms of violence (CDC, 2009). 
 Weapons Deterrence: Bullying is far more prevalent than violence that 
involves weapons. The primary goal of improved physical surveillance measures is to 
prevent youth from bringing weapons to school. Metal detectors and searches of student 
lockers and book bags are not uncommon, especially in large urban middle and high 
schools. Indeed, fewer weapons are confiscated with these measures in place than are 
confiscated without them, implying that students are bringing weapons to school less 
frequently. Weapons deterrence may increase physical safety but compromise the 
psychological safety of students, and it does not address the underlying reasons student 
carry weapons to school (CDC, 2009). 
 Campus Officers: The presence of security guards and officers employed by 
the school, district or law enforcement on school grounds is gaining popular support. 
According to Lichtblau and Brownstein (2001) the duties of campus officers vary from 
patrolling the school and ground to assisting school personnel with discipline issues 
though little is known about the long-term or concurrent effects that the presence of 
uniformed officers might have on students feelings of safety. Juvonen (2001) attested 
that the presence of an officer may provide peace of mind for administrators and parents. 
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We cannot presume that students view officers as their allies or defenders. Consequently 
the presence of uniformed officers can in fact breed a sense of mistrust among students 
and hence adversely affect school climate. Indeed, some preliminary evidence suggests 
that physical surveillance methods (metal detectors, searches and security guards) can 
predict increased disorder (Gottfredson, Gottfredson, Chez, Cantor, Crosse, Hantman, 
2000). 
2. School Policies 
 Rules and regulations that directly target violence are enforced in schools across 
the nation and a single violation results in punishment, often either suspension or 
expulsion. These policies, according to Juvonen (2001) pertain specially to weapon 
possession at school, others target drug use or possession. Some schools have adopted 
anti-bullying zero tolerance policies, thereby targeting precursors to violence. 
Regardless of the specific focus of these zero tolerance policies, they involve in explicit 
statement of consequences (punishment). These practices presumed to send a message to 
potentially violent students and decrease school violence. But they may exacerbate the 
problem also (Ellickson & McGuigan, 2000). 
3. Instructional Programmes 
 A programmes is defined as instructional if it consists of multiple lessons that 
are implemented by teachers or other adult staff (Juvonen, 2001). These programmes 
tend to focus on precursors or antecedents of violent behaviour with the presumption 
that, by targeting behaviours that predict violence (bullying and impulsive behaviours), 
more serious manifestations of aggression will be prevented. According to NCES 
(2001). Other programmes, such as character education and lesson in social skills, aim to 
make individuals more socially competent (CDC, 2008). 
Instructional programmesvary in their target audience, some are designed for all students 
and the whole system whereas others are developed as special programmes for at risks 
youth for example bully/victim programme model for school-based prevention at 
secondary level (Olweus, 2004). Also accordingly, Juvonen (2011) noted that 
programmes that aims to alter social norms by changing school response to bullying 
incidents in addition to explicit systemic anti-harassment policies, is designed to 
improve the social awareness of staff and students. Instructional material designed for 
all students (not only bullies and victims) include a series of exercises that help students 
see problems from the perspective of the victim of bullying and raise consciousness 
about the role of bystanders in encouraging the bully. The programme provides teacher 
training and information for parents about the programme (Mutvey & Cauffman, 2001). 
  Numerous instructional violence prevention programmes are available 
for elementary schools, but only a handful are designed for secondary school students. 
The most promising at the secondary level are targeted for a risk youth, typically 
aggressive students. Most of these programmes (examples: Positive Adolescent Choices 
Training PACT; Responding in Peaceful and Positive Ways RIPP; and Adolescent 
Transitions Programme, ATP) involve adult-led small group counselling sessions on 
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anger management, conflict, resolution. Role-playing and other interactive teaching 
methods are used and are curriculum based. They are often implemented much like 
group counselling sessions and only sometimes are embedded within the larger context 
of a school-wide prevention approach. Short term outcome for such programmes are 
promising. 
4. Counselling and Mediation 
Other violence prevention efforts rely on counselling students with disciplinary 
problems and mediating in specific incidents of conflicts as needed. These are reactive 
rather than proactive approaches. The assumption underlying the counselling approach 
is that students who repeatedly get into trouble need specific attention and services. 
Counselling often involves parents and teachers (Juvonen, 2001). Juvonen and Graham 
(2001) attested that mediation and conflicts, on the other hand, are incidents – rather 
than person-based; the goal is to negotiate and resolve conflicts in a constructive manner 
as soon as they happen. Mediation and conflict resolution programmes provide 
opportunities for modelling and rehearing critical negotiation and resolution tactics 
(Kaiser Family Foundation and Children Now, 2001). School personnel can be in charge 
of the counselling and mediation, while in some schools the administrator (assistant 
principals) who are in-charge of discipline problems handle counselling and mediation 
too. Some schools have trained school psychologists/counsellors or violence prevention 
coordinators (Gottfredson, Gottfredson, Chez, Cantor, Crosse &Hantman, 2000). 
5. Profiling of Potentially Violent Youth 
Oneapproach that gained support immediately following the highly publicized school 
shooting was early identification or profiling of potentially violent students (Juvonen, 
2001). This approach is based on the assumption that we can predict who will become 
violent. Although a great deal is known about early warning signs of violent behaviour, 
the truth is that many students fit these profiles and only very few will ever commit a 
violent act (Mulvey & Carffman, 2001). Hence, many students who will ever commit 
violence are labelled as potentially violent. The label itself can lead to stigmatization, 
and, if linked with a segregated group intervention the labelling can also significantly 
limit the opportunities of the identified students (Juvonen, 2001). 
6. Provision of Facilities in School 
Marakinyo (2004) documented that violence like cultism, religious fanaticism, political 
thurggery, ritual killing, rape, robbery among others are the spate of youthful restiveness 
in schools. Sports and recreational facilities should be provided for student use as a 
preventive force that will enable them to use leisure hours appropriately while in school. 
 
Summary and Conclusion 
 School violence is any activity that can create a disturbance in an educational 
system. It is viewed is as one occurring within the physical border of school 
environment which includes travelling to and from schools, or arriving at or waiting 
outside the school ground. It is widely held to have become a serious problem in recent 

Atim Joseph Jones 



10 

 

Academic Scholarship Journal, Volume 13 No 1, December, 2016-ISSN 2141-3428 

decades in many countries especially where weapons such as guns or knives are 
involved. It involves violence between school students as well as physical attacks by 
student on school staff. It can occur at the grade school, high school level, and at the 
collegiate level. 
 School violence manifest in form of gang activity, bullying and intimidation, 
gun use, assault, and just about anything that produces impact on a victim. It does not 
just happen, they are caused by several factors which includes, the society, home 
environment/background genetics make-up, school environment, religious persuasion, 
media influence, cyber abuse, access to weapons among others. 
 When violence occurs in schools, it may leave temporary or permanent negative 
mark on the perpetrators and victims of violence. The effects on the school and school 
community may be so devastating ranging from physical, psychological, academic and 
many others. To curb or prevent school violence, programmes of intervention must 
among others target, the individual learner, the school and the home or family of the 
learners. 
 
Recommendations 
1. Government should provide policies for practices at state, district, school and 
classrooms to include approaches to keep a school environment safe and to prevent 
violence. 
2. Government should provide guideline, appraisal tool and resources to help 
schools conduct analysis of health education curricula based on the National Health 
Education standards to school, select or develop curricula to address a number of topics, 
including violence prevention. 
3. Government should provide self assessment and planning tools that schools can 
use to improve the health and safety, policies and programmes (five topics are covered) 
including violence. 
4. Community guide for preventive services should be provided and used to 
examine youth violence prevention strategies including forearm laws, therapeutic foster 
care universal school-based violence prevention programmes and transfer of juveniles to 
adult courts.  
5. Information, training and tools by STRYVE initiative should be made accessible 
to schools to help increase public-health leadership in preventing, youth violence, 
promote the widespread use of evidence-based prevention strategies and reduce national 
rates of youth violence. 
6. The school should be well located, structured with social amenities, 
infrastructure, adequate classrooms, libraries, laboratories together with relevant 
equipment and materials to maintain good school climate for effective learning. 
7. The school environment must have facilities for sports, recreation, music, dance 
and so on to enable learners to divert their surplus energy to gainful activities and use 
leisure hours appropriately. 
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8. Positive relationship between the teachers, learners and other staff should be 
encouraged by the school authority to enhance school environments that are positive and 
focus on students comprehension. 
4. Disciplinary committee, effective rules and regulations should be put in place 
and synergy between school authority and home should be strengthen to discourage all 
forms of violence in school. 
5. School violence can lead to serious health problems so all stakeholders and 
health educators must contribute to peace in schools through empowering of staff and 
learners with life skills like creative skills, effective communication skills, awareness 
building skills among others to cope with stress and emotions.  
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